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INSTRUCTIONAL OBJECTIVLS IN CIrIZEN EDUCATION:

S / \ FINALREPORT S _—

o ool
As part of the knowledge—bu11d1ng/aynthesis effort the Citizen Education

i

component of RBS has established a: reference file on ci izen education ob~-

jectives With respect to the development of thi f .,, this report contains

(r

the following information‘: the.scope 'of the’ objectives search and the search
strategy; methodological issues uncovered{ suhstagﬁfal issues uncovered;

patterns in the .objectives; significant discoveries; and recommendations for
N ;' @

[N

further work. - . ¢

Scope of Search and SearchvStrategy

 The year 1966.was set as the starting point of the obJectives search for

severalvreasons. First, the ERIC system was begun in 1966. As the major ‘

source for educational informationgon a nationwide basis,AERIC:is esgential

to any search that attempts to investigate a field thoroughly.

Second, the widespread use of objectives—based instructionsis a relatiye— 7

ly recent phenomenon. The last 10 years have .seen a tremendousvgrowth in‘the
use of ijectives and in the skill of writing quality objectives; pre—l966 ob-
jectives typically do not reflect this skill. Again, because of terminology

.and substantive shifts, pre 1966 objectives often seem anachronistic and

rarely deal with learner outcomes in the increa31ngly stressed affective °

. : , ¢ . </ . .
‘civics course, is a new approach._  Too often, early objectives focused only

. : . ’ ' N 3 ( b

. ’ &



Voo : s

S on the darrOW'"civics oonception of citizen education rather than the current

v

|
. i
[

expanded aocial éonception. co L o J

‘ COntent‘A;ea Included in the. Search L

An initial list of content areas to be included in the objectives

'search was devéloped through a series of conéultations and brainstorming

. meetings with RBS staff, and natiOnal education leaders, as,well as through

"discu%aions with tri—state education leaders and contacts in the - three

) + [

state departments of education., . The original list of contentvareas in-

cluded: career education, consumer education, civics, community educatibn,

law-related education, moral/values educatlon, perspnal development

political—participation skills, social development, and social studies‘

, \
skills. : L . \v

The composition of this llst w*s‘rev1sed based on the results gf

v

the following activities: (1) refined conceptualization of the citizen

. - : T
education‘domain, (2) evaluation of the.substance of the objectives in’

the various content areas, and (3) a clearer. conceptualization of whag

J

o . ' . , .
the threjrstates wanted and how citizen education programs could flt
T .

.environmental education, energy education, family life/parenting education,
| A

global perspectives/ international education, government“Adistory skills,

N
j

/.

1nto statewide schdol improvement programs, Careez>education .was dropped

! | ) — .
‘from the rev1sed llSt because it was not coﬂside/ed a central concern of

that are of ,interest to citizen

’

& 1list 'because those areas of‘thiS‘:omg n

~, education are typically covered uy der economics education.

N

N .of‘citizen education. Consumer educa;iop was not included in the revised

..

v

‘7 0
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NP “‘,Added to the ”evised list were equity'e&d 3tion (specifically-women s werloor
| ‘ v LR : I . ';".‘ !".
A studies and feminism), multiethnic/multicultural education fUturing ’ . ‘-8
v | S ' : ' Lo ’
. education, conflict resolution skills, decision-making ski}ls, organ-- R 1
\ . . . - } “ . T
| 'izational defelopmeét‘skills, and inquiry skills. , o c . \ . <i
o o . e ‘ : ) AP . . R
The list was theq consolidated and orlented to RBS' broad citizen B
’ . - - . _H = ' ’ '4:’? “ ) = .
. - education goals as follows. . S Nt 5‘& :
‘. P - .o .. ‘*344 a7
' l Areas with ObJeCtiVeS Primarily Related to KnowleLge o : ~1NL
. 0 S v oL . ra . ) b}
' : t inics (fqderal, state, local) ‘f' BRI i
. .; Community/Neighbprhood’Education CBuilding community)
‘ v - Economics Education o { ‘] e R : CC
) f e ,:AJ'E'Environmental Education b A'Mrg‘.' o A
Se o Z : _'.: P LT X . : i o
. . . * Equity Edycation '~ - . T IS
" “rFamily Life Education" Tl N 3 i
= /.Q . R ’ o ? ' Y
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:“ ; \ N Global Perspective Education - )
y }f ,_<§‘; \, Law—Related Education | | — . '
y " . ' MultiethniC\Education : : : ' f i o e
. o S T __g@s with ObjEcti 8 E?imarily Related to Skills — Process'
o S .Rather Than Con?ent "3 R o
( S ' : . ‘
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v " ;/ﬁ‘ Areas with Objecqives Primarily Related to D spositions
;D_‘- by ‘ : ' v
'; > Individual and Social Development as

vt i (This areé includes human;relations ,interpersonal

’ -

D‘ . ’
- A four—pronged'searc _strategy prov

Search Strategy — T

citizen educgtion object veﬂd Eabh co>

P . ,/

.

. _ ) ' . : * o o N .
Th first_component was a-compr ensive sedrch ,of the ERIC system » o

- . - '

This collection obVviates the'necessity

A -

and the CLJE periodic literatiiré.

. _of searching other 1ndexes to eduoational‘literature such as Educatlon . ' ;
y _ EE Y

. Index._ In consultation with the %omputerized References Service librarians

»”

smriptors for the content areas was generated and crolsed with a list ’ o "
'f ERIC descfiptors for obJectives Results from this first search»were» o :

* !

.disappointkvg, although some useful d0cuments were retrieved - most. docu~ "

ments were-about’objectives.or about "how‘to write",objectives;'rather

K S , .. - . i 2 ~ - y
; . Y ) . [ i a . . R - .

AP T than,actualﬁlistings'of“objectives. _A-new on-line strategy was’devised g SNV
] ; ‘ { . M * * .

that crossgd the content—area list and synonyms with«curriculum guides,.

a

‘teaching guides, and synonyms._ This search yielded a plethora of prac— ‘

ERIC

Aruitoxt provided by Eic



s P ' . .‘ . . ‘ . ’ . . . \» ‘i
’4*ﬁiThe second sErategy component"wasJexamination'of'the collections of )
i Lo : ' oo v o

R ex&mplary repositories of practitioner documents. The results oﬁ\fhe v

it '

E search had i dicate that these documents w0uld e a rich sounce of
,, B

-

objectives ersity

b ° PR
. i '
- has a, coIlection of curriculum guides‘and related documents, sbme ¢f

'5The Zahn Instructional Materials Center at Temple ‘Uni

S which yielded objectives for the’ reference file. Unfortunately,.t .
collection has not been updated sinee 1974, The Pedagogical Library| of

;, the Philadelphia Board of Education also has a collection of cS:?iculum ¢

.jguides and related documents, Most of these were produced in the Phila—

‘

f} 'f.%delphia Echool District, and feWrof‘them offered objectives useful for: .~

" ." . the file. One of the best collectiong of practitioner docuiments*#n the

. . .
< . ‘

$

country is located at the South Jersef Regional Edu;ftional Improvement
' Center. Although this collection features mostlyid cuments -from New

’ ‘ ) R . h .\_ ) g ) v R o .,
. Jersey, it also intludes cunient documents from all over .the country,

S L 'many*of which contained useful objectives. Another excellent practitioner

8 g documenflcollection is the Mateo Educational ResOurceiCenter QSMEKC)

in SAn Mateo, California. SMERC is the. official repository for. all e

’ }. riculum guides produced in Califonnia, but it conta1ns a collection of
: . ’ ‘ ) o
non—California'materials as well. Under the direction of the RBS staff
. ’ N ¢
v . -~ SMERC searched for aid 1listed ‘their colleétion of documerits contain}ng

‘objectives in the various citizen education content areas.
. . . . . ‘

\ A third major search component strateéy‘was telephone and corres-

[

-~

pondencevcontacts'with'selected experts in the citizen education content
: . ' P ) ! N .
fields anyl in educational information and dissemination services. (See .
-~ Appendix.) ( a

>
A
7
L.
)
v, @
: @
i

[




o 2

Practitioner document repositories oﬁfer agrich source of objectives,
m} | | - q
to shape the questions that RBS posed” to the Y . .

and this richness help
expefts. These questions dealt with the location of GXemplary objectives,
.- - the location of exemplary repositonies of practitioner documents:,. par- .-
Licularly,social-studies documentsg and the location7o£lobj2ctives.banks,f
% “either in citizen education content'areas o other’interdisciplinary ’ - | }
‘ - fields similar to_citizen education. Réspondents were—fkfo asked to - _
'. comment on the RBS search.strategy and to make suggestions for 1mprojing . :

- - i
K4

that strategy.

. RS
;o « AT

C jﬂany persons consulted mentioned se'ts - of objﬁftives which were sub~

2
s

sequently obtained and added to the file ' The exigtence of SMERC was

made known to RBS through this teﬂpphone and letter campaigé’ The only

]

“obje tives banks that were actually locatéd focused dn basic skills and *
B / . . } “ 2
career education, and there was consensus among those persons surveyed
. . \é‘l" - 0 -
" Gkat the creation of a citizen education objectives bank»wquld be a worth~

’ while 'ject. . C : e \ ! o

The final component of the search strategy was | to examine the ob=
, . . . , } ,
jectives in textbook collections, This wasrcompleted using the resources

of the Pedagogical Library ‘of the’ Phlladelphia Board of Education and the

L

‘Pennsylvania Department of Education, as well. In addition RBSlstaff

who }ere engaged in compiling a‘compendium of instmuctf;bal'materialsvin
citizen education provided for review those\materials.that-c0ntained
: S o v
B _ objectives. Although some objectiyes were‘lbcated in this way, textbobk
objectives are typically'sofclosely tied to their~Content as to:be in-

appropriate. for g&heral use. v Vo L B




O

Aruitoxt provided by Eic:

ERIC |

e ‘ﬂ - '\4 i ? “1 ‘ \ i
y R [ : ft‘ ;
1 - . ¢ 3 L .
! ¢ ‘ - i
7 3 : v ;
| * ! : - -
t L] N .
" -~Search Criteria " g o
’.‘ - g < o N - o " . .
¢+ For the’purpoae of the objectives search, none luativezcriteriaij)

//were”adoptEd

No, attempt was ’ade to select objectives) on the basis of

fr

/* Qf concepts ‘to be mastered y

L4
i " conditions for learning or é%pected studentToutCOmesf

., was: made to avoid redundancy Ag the search continued documents that

. ) | R
"7 placed #n the file.

RS -..

[N

\

1y

»

.

‘a notion of ' good" objectives or "bad"Lobjectives.

- objectives statedngl terms of, some kind of lenrner\szhavior, it was

-

I w

o,
N

1 ’ s

4.

If a‘cloéument listed

;-&r

" Broad ?oal statements were disc rded, as were lysts

\

[
3

“the standa:? definition of objéctives in that thev dd not list F

f ;
students..“&either of these items fit

’1
“q >

‘aAn‘attembt';v
v . . o

-

Y

'

covered thiksame ground in the same manner as earlier selec ions began

. ~

. to'appeagjrﬁhese were disregarded,i

" ’ . .
Ty

/\é. ' ﬁtative }ssues‘of the cOlﬁected objectives havée not been éddressed

i® clear that: there 3re important issves in the .use of obJectives.

L]

!

FOES

- “

n-

questions, however, willabe addressed in the next gart\of this report.

L Organization of the Reference File

~An present . the refeéehce file is orgaﬁféed by. content areas arranged

by grade-level.

The issming agency 1s noted for“each listing of obJectives.

s

e

o

.

Insofar as possible, obJectiYes which- are issued as sets or sequential

units are kept togethir.

.Wide contentnaféa variaéion.

..

b [

P

v . : . .
. ' o , < :
‘ ) 1- ’ s

‘ A : ' :
- The use of nonevaluative search criteria-does not mean thathua

These

-

An’ excéption to” thlS situation‘is when there. i&

In*SUCh cases,

S

b dividual obJectives are. filed by content area.

approximately 800 sets oﬁ obJectivés 1n@ihe

.!’ y

ﬁ

ets are broken up and 1n—

. ~ »

At present‘there aré
N

llection, w1th a,.total of

e

-

*

*

8

.

ot

.‘J

-



. relating to the- content and form of the objectives that were/located

c / b
- ¥ 4 . . . : R . ' " ¢ . 8 .
R a T ' o . _ IR
about 5, 000 individual objectives Entries are added regularly. ‘.-A‘ -
* + . .y ‘.‘ ) .
S ' Issue Discussed ‘ T - N

(7

In the issues section of th s report the following definitions\bavc .
¥ . -

' been stipulated Methodol al issues are defined as issues relative to

locatihg suitaHle objectives. Substantive issues are defined as issues

-

Patterns in. the objectives qre defined as broad continua along which the ’

J

o objectives,may‘be placed. .':" . 1:}%E .; . v -
Methodological Issues ' P o
The first‘methodblogical.issue concerns the inheJCnt-limitations of T -
. J ) % N . .

- -

sourcesvfor'materials ih which‘objectives may be fbund The ERIC system,’

“the chief vehicle for dissemination of educa;ional information, is seVerely

‘limited as -a sotrce’ of 1nstructional objectives ~ The identif/ication o‘

N B ' It " S’
objectives is not a major focus of ERIC Instead, ERIC has a content focus. v

“n .
.

Therefore, to avoid repetition, it limits document entry on thé basis of

'
.. < )

content overlap. This approach while valid does not reveal the d1versi¢y'j

of instructional objectives possible/w1thin a content area. The lack 'of -

emphasis on collecting objectives is reflected in ERIC 1ndex1ng It'is

B . »

s virtually 1mpossible to locate ﬂnstructional objectives in ERIC by sea

,.'

" ing d1rectly for _pbjectives s course obj@ctives y 'behav1oral objectives

f_.;’ YY) e
~etc. One has to adoptta more circumspect strategy which yields mixed resultsli”
The primary sources of 1nstructional objectives are curriculum and -0

o teaching guides, written by local or’ state educational agencieSr Thecdocu:ﬁ e
‘ T

™ . —

/

ments generally fall‘into that mass/6f educational/litérature labele‘



<,

-
-

. "fug}tive" matefia?s because they exist out&ide,nofmal dissemination channels. .
¢« 'y ) L
//) Typically, fugitﬂve documents are produced for in hpuBe use and vary,greatly
R " )
in format and quality. Each document rebresents the particular congerns’ of&
! . -

L4

»

, . (. o
St the issuing agehcy Dissemi‘nation i.s, at best, a secondary\considerati‘ srrd

is often'thhly idiosyncratic, making it difficult-to locate squNdocum%

P .
i '_ \\ The best place fo locate‘fugitivennaterials is in educational rescurce
: . ' B 1\ / »

centers that spec alize in collecting/practitionen documents. " As might be’k

= :
expected the scbpe and depth of these collections. Vary greatly. The /
;' San Mateo Education Resource Center (SMEﬁb), for instance, Eollects docu- .

 ments primarily frbm California. Educational Improvement Center—South

-

(EIC—South) collects documents primarily from New Jerseyv '('

v

.
.o

-~

The varied terminology of the objectives field is another methodol“

gical problem , The térms goals, obJectives,” "learning activities’u L
student,outcomes 'andeindicators " _are used by'different objectives'writérs-
\, _,,,,.-‘r. . - - y o . ' N

' to describe similar statements‘ Thus, searching for "obJectives” is diffi- -

£
cult because of thN\imprecise terminology ° Yet another methodological
¥ A—« v 0 B
problem is the paucity ofresources for obJectivés in certain fields within

the ?itizen education domain  Few obJectives.Were located for personal‘

o ? ~
' development,Qsoc1al development Organizational development for studentﬁ, N
: . - » -

the development of skills areas ‘as. an end of instruction ‘moral~ values : -

v education, and community—neighborhood education There are several reasons

. for’ the Tack of. obJectives 1n these areas: - they are not traditional school

" :
disciplines; they are often thought of as by products of education rather than




v .

- ' ~
o ' sQecific ends of 1nétruction, and they are areas JUSt beComlng accepted as
-

,v part of the school curriculum.. ;o ) N v/

A final methodological.issue 1s the.shortage of elementary level

,f. objectives in\the citizen educatiah domain. Aside from general social

o . - .
~

studies, fﬂ§§ few of the citizen educatlcn component areas have obJectlves

-

for eLementary-school students.

C .
. Substantive Issues

[}

pbjectives vary greatly in format, content, and quality from writer

to writer, dLstrict to district, and publisher to publisher. As mentipned
A Y » ' P A
. . . ) v
- ’ above, part of the difference can-be attributed to the lack of standard

-

" ‘terminology and also to the variety of popular formats for objecgives.
- . .
However, the variation is usually of a more fundamental nature. Many -
V l (S8 ’ ' A
people who write objectives have little training for the task and do not
understand the principles of nophisticated objectives-based instruction.
Objectives tend to be oversimplified statements, more reflective of an -
administrator's desire .to have written objectives in a curriculuq~guide
than of a desire to have systematic, pragmatic guides to classroom instruction.
. g ‘ .- .

a

This.vnriation in quality and format is nresent throughout the;obe
jectiv?s 1ltetnturc, not just [n the citizen education araa, and points
to scve:al recurrent faults, Many Stutencnts labeled "objectives" are
actuaily broad goal statements. ‘'The leapner outcomes specified or implicd
are so v;lgtle as to {l)e fmpractical as puldes to classroom instruction.

Another common fault lies in the opposite direction. In the "atomized

"’ .
instruction syndrome," objectives often are so narrowly speclfic as to
’ I

ik g 10

A (9

ERIC - - | 7

Aruitoxt provided by Eic:
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ERIC

- 2

A\
formance criteria.

- -~

v

ization and concept formation

of the objective is- meéasured.

3

in that éisciplfﬁe.

reflect only trivial instructional gdals.

¢

Creative generalization and§

’ concept'learnihg are often lost as.ends of instruction when the

!

v

focus is

magpifieq in the sgcial'studies and related disciplines. It may be sound

)

. 2 - : C . ’
-problematic nature of the-performance criteria by which student ach

Because neither peécher nor student has a clear idea

<,

éducagipnal practice to atomize instruction {n mathematics, but to apply

‘this model to social studies ignores‘the fundamental importance of general-
B . N S . . : R

t * .. i a ~ M
on such short range and copceptually }imited objectives. This problem is

.2

. A more technical sct.of problems has to ‘do with the lack‘of or the

-

ievement

‘Many objectives are written without per-

n . : - : - .y . . - .
of what constitutes satisfactory achievement of such 'an objective, its
' . . . \ ~ .

-

11

( .

L/

utility for instruction is ],imited\.\{\t best, l-;ucfi‘an objective can serv

as a goal statement. FEven when performance criteria exist, they often

Y

- are sometimes tautological; the criteria.are’simply res:-atement

original objective.

[t is difftcult to'sec an objective

* are less than satisfactory -as instructional aids. Performance criteria

s of the

such a)‘"studcnts

: partiCipatihg in the interracial understanding cémponent~3211 show a sig-

nificant gain in lyrerracial attltudes as measu

\

project objectives'" scervimg as a gulde to teaching and learning.

-

red by their attainment of

+

Another common problem is restrictive perﬂormanco criteria. Given

<

-

‘.

an objective of significant importance, the pvrformanco\critcriu can label;

one .of many appropriate behaviors as the only way to satisfactovrily mect

)
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the objective. Take, for example, the objective "student will demonstrate
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an nnderstanding of'a citizen's ability to participate- in the political
process by listing five Ways he or she can effectibely participate."
Regardless of the fact that listing five areas of participation may or may

not demonstrate understandiggrof political part1c1pation, it is clear that

-

there are several other (and perhaps bettpr) ways of demonstrating this

v
’

qnderstanding. For example, the student might write an essay discussing

the issue of citizen participation in a democracy of actually paTticipa%g
i’ some aspect of pnblic affairs,

A related weakness in many objectives is the assumption of truth

implicit in certain performance criteria. Consider this example: "A stu-
: . - * » . . s
dent will demonstrate an understanding of the American economic system by
listing four ways free enterprise contributes to'personal"freedom."‘ That

the Ahgfiéan economic system is a free enterprise system and contributes

3
L

to persenal freedom is, of course, a completely tengble .idea. However,
] P ) ! P ely | ? i b

alternative notions are also tenable. Generallygfﬁwstudent's understanding

of important concepts should be based on empirical inquiry rather than on
L . . . @

o

indoctrination.

o
%

Within the domain of citizen.edGEation,'there are several«specific

v 1

weaknesses in the objectives literature. There is an overwhelming pre-

-

ponderance’ (¢f cognitive task objectives. Affective or dispositional out-

. S BTN . P ,
comes .arc’seen almost exclusively as by-products of cognitive objectives.

‘.

Few objectives are written c¢alling for the development of critical inquiry

ékillslas a specific outcome of instruction. These skills are rebardod as

[
|

12

implicit in sALLsEyan cognitive task objectivos Smeldrly, action-related

-

[
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.Schools; of course, are vulnerable to special interest group pressures;

g_ ) \r : ,

skills, polipical partic1pation skills, and organizationaJ developmen}
L] ‘a
| :

The cognitive objectives that exist are usually keyed to informational

sﬁills are rarely,seen as specific outcomes of 1nstruc§ién.

’

. i ' - : o 1
aspects, leading to an:overemphasis on factual informafion. Seo}ﬂ& trends,

synthesiiing information or drawing conclu51ons and generalrzquons from

the data is'usgdllf subordinated to learning facts This problem, of-course,
. - P . N . . Y . . .
is related to the atomized appr;§2h'to instruction implicit in.many -object—

;

ives. . : . R T . c 2

“Most objectives in ,citizen education call only for reasoning, reflect-

* ing, or other mental activities and experiences: Active or participatory

. behavior aré trarely mentioned as alternative ways to demmonstrate achieve-

“ 4 . . ", s X o .

- ment. This approach ignores a whole range of behaviors and situations in .’ e

[

which students can learn important citizen education lessons. . Out-of-

- school situations, for example, may offer the students the opportunity to ' -
10/ ; : : .

'learn key skills,~fﬁcts, and attitudes and to demonstrate their unégrﬁ

 standing of key citizen, education concepts.

Another major weakness of citizen cducationAobjectiVes is that con- -

troversial issues are often filtered out. Some schools'are hesitant to

address issues that arouse emotional responses within the community
I) ©

howener, dealing forthrightly_and rationally with controversial issues is

)

an essentiQ}'pant of‘good cltizenship. Avviding areas of controversy and )

conflict’ promotes a mythical versionﬁof the. 1egal social, political and

. - a
ecoqomic systems, which is&&arQly onc of the goals oflcitizen education,
. v ’ . T , I ‘

45,
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" Patterns in the Objectives

o 8 . . . N . o :
discipline. . ‘ : SRR

.
w“

v .U : . v

'y Various models have been developed by organizations for. displaying

groups of citi;gﬂ”P h\ftion objectivcs. These models fall into‘qgo broad

categories. Some, like those of the Center fof the Study of Global Per-

spectives, 1ndieate the derivation of the obJectives by presenting a

H '

hierarchy of broagggoals,lspecificvinstructional objectives, and-perfof~

mance indicators. Other models; like ‘those in ‘the Instructional-O%jectives -
», ' N
Exchange, simply present obJectives arranged by content area and grade S

N
R
level. Most lod%lly produced objectives fall into one or the other category,

A
.

either choosing to show the process of objectives derivation-or simply
listing instructional objectives for a'particularwleVélqin asparticular

N

The individual objecti%eshin citizen educdation also display a 'common

pattern.: Generally they fall] EPhg one of two,continual Onejcontinuum

]

‘ l\.%’
1nvolves the cognitive procésses involved in demonstgating achievement.

Objectives may range from those which specify broad terminal behaviors 4o

-

those Cdlling for highly Speclfic termindl behav1ors. Typically, ObjCCtr

A

ives that feature broad termindl behav1ors ude verbs like "to learn,"

, - \ : R

"to understand," '"to comprehend,” etc. Those with highly specific terminal

behaviors use'verbsllike "to recall," "to list, to idcntify," etc.
ﬁie other continuumfinvolves the instructional materiols“required

for achievement. At one end dé»this continuum are those objectives ‘which .&

depend on specificrtextunl,mutdrlals} On the other end are those that’

can be applied to'a grcat variety of textual matevwials. The former often

-4



refer to case study material i. e«, use the case study presented to show
‘ how individual rights are protected by ,the Conétitution. 'The latter'type(
, . L

. ,of objective. mi read 'Demoﬁétkate how the Constitution has been us&d to

-

'protect individ l rights by c1t1ng examples of U S. Supreme Court cases

-

v

that have‘protected First Amendmen t rights. A student could use a wide

i i . o ., ~

. | - variety of instructional materials g X} acquire the 1nformation necessary
~ 0 J A . ‘jg S
o to?satisfy this obJectign ‘ o ;§ '.~ v B .

..{i“ e Signiflcant Discoveries'frl f“ S // -

A3

One maJor discovery was the fugitive nature of the objectives litera- =~
" L "

- -

q;: 3 o ture. It was expected that_locating instructional objectives would'be a

- [ . .

£ 7Y

Yo . v

straightfo ard {nmy Process.' Inm, reality, the literature is diffuse and
'{ . not very a cessibig Teacherg, administrators ‘&nd curriculum developers

would.expéwience difficulty'in locating ohjectives to use in instrujtional".

5

» ‘ . . . R 'l . ‘ .
( = * Another significant discovery was the exlstence of collections of
. T | B .

" v

.
'

. 4 . .- programs or to use as models..
Do e

~N . obJectives in various disciplincs Obviously, some educators have begun'

) B \

Eo addret

s the difficulty of finding su1table obJectives by issuing colﬂ
lection -o% objectivesf Typically, these collections are in a'standard
subject area;.no'oné has put, together an obgéctives‘bank in citizen educai
. o tion or in}; similiar interdisciplinary field | Pedéle’contacted by RBS
‘ during the objectives search expressed an interest in the creation of a
.'collectiln'of citizen education dbjectiVQs. bt'was se:n as a potentially
valuable'resourcesin,curriculum planning and dcvelOpment: B nk

v

Recommendations
‘ ! l . . .
§ \\ Recommendations for further work and for the type of objectives that.

may prove most useful in the future are related to the response nhature of

v 1y

o

' : o . . o L j (\
N . 1 '; “
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as to meet widely d1vergent needs. ‘ - ﬁa'

‘e

}

the RBS citizen‘education projectf -In conjunction with RBS and the.state

improvement plans, eac¢h school district involved in citizen education pro-
3

grams will’%rticulate its own_ zen education needs and‘concerns.

Because distrlcts will be focusing on different grade levels, differept

Py

content areas, and different instructional modes, thd tvpe of objectives

needed by each distrlct may\be differe1t. .zherefore, it is necessary to
have as wide a coverage asspossible‘in.the_objectives'reference’file SO .
a . ‘ ' ' e

€

The existence of a large repertoire of objectites will aid program

ot 4
fy

development in several ways.  As districts go through the prOCess of clari—.

\ £

fying needs and setting instructional goals, ‘the objectives collection ';1‘L

3.
« .

will help planners focus on the instructional component of the project.

There will be no ALed to gdbthrough the lengthy and difficult process of

e L

writing objectives de novo.” X

-

In’ order for the objectives coLLQCLi to fulfill this role an_ob-

u} 5 : ‘

] ctives handbqok should be created. lhxs handbook will contain»exemplary //’
objectives culled from the.present objectives reference file and new ob- / -

[P

jectives-identified through continual awareness of the objectives liter—|-

ature. These-exeﬁplary objectives will serve as guides for curriculum

’ N - ‘ ’ . . .
developers and<teachers in planning programs of instructidn:to meet, parti- - O >

Mo

cular citizen educatign needs. In many cases objectives will have to‘be

) ]

modifiei to meet local needs. ’In some cases, where local citizen'education

needs are in areas wlthout satisfactory objectives, committees of teachers \>f
‘O

'administrators, and scholars will have to write suitable objectives Such'

&
areas\f\ght;include ‘social and personal development, organizational

. ©oe
3 | . .
. . , . N - - C
N . ‘. i N . . ) ' e 4 oi7a ,
K _ . . ) O .o
‘. v . N . N - o . . R
. oy L
.
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- ',0 ~

o deVelopmedt for stuie:ts, community-neighborhood education and moral/

© value education. ) .
: L A i
The-objectives’hahdbook would be organiaed\by grade 1eve1 and con-

£
2 N j » . .

teng area and cross-in?exed by skill areas and standard school discipllnes..‘

/ ~

'n“ “ AL : /’ ‘/‘ - | ‘\ S
An‘introduction willjjgﬁcuss the process of adapting the exemplary objec— 4

l- -

. tives to local needs.
o N

A constant awmfeness &ill be maintalned to” see how

v T /

. - : . . ) e _\
systematic nature of instruction. -~ o ‘ '

V

g

@

Another p0381bi1ity to explore s the coordination of the objectlves

e - reference file with the Instructional Materials Com;endium. This may

v

}/  the handbook 1s uged by teachers and how it can he modified to imprgve the -

involve making ‘the obgectives fi&e machine reﬁdable and accessible through -

»
.a thesaurus identical to that being considered for instructional materials.

S y v
This would lead to a unified on—line system which client diStricts could

use to help select appropriate instructional objectives materials that. .

o would meet those objectives. ' \" o . {//’

\
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Judith Gillespie ~ Indiana: University, Socia} Qtudies Development'
't_‘l\\ . . N Center , . . o
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Howard Mehlinger - Indiana University, Social Studies Development
Center

Robert Schell - Pennsylvania Department. of Education_

e 'Th?mas Pitt - Rhede Island Department of Edutation

i Lo Tow
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Fred Newmann - University ofvfiscom

! kl /
3 Mary Jane Turner - <bcial Science Education Consortium
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\

\Donald Bargaw - New York~Department of Education

o .'Vv . Thomas Hutchinson - ObJectives Co-op, University of Massachuset%srj;,mi
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. A /

.v"' ) ‘ .Joseph Barrett;4 Philadelphia‘Community College f : V'
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